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The article deals with communicative orientation of educational

process. It contains a review of many research teams, researchers and
trainers from different countries involved into the development of
communicative approach. Language teaching is based on the idea that
the goal of language acquisition is communicative competence: the
ability to use the language correctly and appropriately to accomplish
communication goals. The desired outcome of the language learning
process is the ability to communicate competently. Within a language
teaching theory, many approaches and theories stem from a fundamental
question which addresses the way teachers can help students who are
learning a foreign language in a classroom setting, become proficient

in that language. Another question arises, then, in relation to what

it means to be proficient in a language, and to what a learner has to
know in terms of grammar, vocabulary, sociolinguistic appropriateness,
conventions of discourse, and cultural understanding in order to use

a language well enough for real world purpose. Various definitions of
communicative competence and its components and distinguishing
features are studied and analyzed in the proposed paper. It is outlined
that communicative competence in foreign language is one of the

main components of professional competence of a modern specialist.

In the article were distinguished main components of communicative
competence in English language with the review the available definitions
of the notion “communicative competence” by researchers from different
fields of science.
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MI’KHAPOJHI YEJIIMAHIBCBKI IICUXOJIOTI'O-IIEJATOI'TYHI YUTAHHSA

Cmamms Micmumo 0410 BusHateHb NOHAMMA «KOMYHIKAMUBHA
KOMNEMeHMHICTb» Pi3HUMU 00CAIOHUKAMU 13 PISHUX KPAiH, W0
3pobuau Gxaad y posbumox komyHikamubro2o nidxody. Ilionimaemsca
numanns KomyHikamubroi nanpabaienocmi ocimmuvoeo npoyecy.
HaBuanns mobam basyemvca Ha idei npo me, w0 11020 Mema —
Mmoxaubicms BuxopucmoBybamu moby 6i0nobioro 0o kKomyHikamubHux
yinetl. baxxanuil pesyavmam nabuanns inosemuiit MoBi — cchopmyBamu
Bminna epamomuo cniakybamucs. Y meopii nabuanus mobam bazamo
ni0x00i6 Bunuxae i3 6306020 NUMAHHA, CNPAMOBAHOL0 HA Te, AK
Buraaday mosxe donomoemu cmyodeHmam Hadymu Bucoxozo pibHa
3HanHA MoBu. 36i0cu Bunuxae uje 00He NUMAHHA — W0 SHAYUNb

Mmamu Bucoxuii pibers 60400iHHA MOBOI0, AKI epAMAMUYHI, AEKCUYHI,
coyionineBicmuyni, OUCKYpCUbHi ma KYAsmypoA02iuni 3HAHHA noGuHeH
mamu cmydenm 3a045 kopucmybBanus moboio 3a Bumoeamu Cy4acHo2o
cBimy. Y cmammi npoanaizobaro nasbni Busnauenns KomyHixamubroi
Kommnemenmuocmi ma Gudiseno 0CHOBHI KoMNOHeHMU aHeA0MoBHOT
KoMyHikamubHoi komnemenmuocmi. Busnaueno, w0 inuiomobna
KOMYHIKAMUBHA KOMNemMeHMHICHs — 00UH i3 0CHOBHUX KOMNOHEeHMIB
3020416101 NPOhecitinoi KoMNemeHmHOCII Cyy1acHo20 haxibys.

Katouo8i caoBa: inozemna moBa, komyHikamubua KomnemeHmHicimeo,
3HAHHA, YMIHHA, HABUYKkU, Bucokuii pibert 60400iHHS IHO3EMHOIW
MoBoto, npodyxmubHicms, nioxio.

Cmamus codepxcum 0030p onpedesuHUtl NOHAMUA «KOMMYHUKamubHaa
KOMNEMeHMHOCHIbY PASAUYHBIMU UCCA00BaAMeNaMU U3 PASHBIX

cmpau, komopwiil coeaary 6xaad 6 pasbumue KoOMMYyHUKAMUBHO20
nooxoda. [loonumaemcs 6onpoc KoMMYyHUKAMUBHOU HanpabieHHoCmu
obpasoBamenvroeo npoyecca. O0yueHue A3biKam 0asupyemcs Ha

udee 0 1MOM, Um0 e20 yeAb — UCHoAb306amsb A3biK 6 coombemcmBuu

¢ KoMMYyHUKaAmubHou Hanpabrennocmoio. 2Keaaemvlil pesyavmanm
00YyUeHuUA UHOCHIPAHHOMY A3bIKY — CehopMupobams YMmeHue epamomHoeo
obujenus. B meopuu obyuenus Asvikam mMHoeo 100x0006 BosHuxaem

u3 basoBoeo Bonpoca, HanpaBaenro020 HA MO, kKax npenodabament
MOKerm nomous cmyodenmam npuodpecmu Bo.coxuil ypobers SHAHUA
A3vika. Boswuxaem euje 00un Bonpoc — 4mo sHauum umems Goicoxuii
ypoBenv Baadenuis A3bIKOM, KAKUE epAMMAMUYECKUe, AeKCUHECKLe,
coyuosuHeBucmuyeckue, OUCKYpcubHble U KYAbIyposoeuteckue SHaHUA
Oo/oKer uMerms cmyoeHm 045 noAv3068anua A3vikom 6 coombemcmbuu

¢ mpeboBanuamu cobpemernoeo mupa. B cmamve npoanasusupobarvl
cyugecmByoujue onpeoeseHus KOMMYHUKAMUBHOU KOMNemeHmHoCu
u Bvldeservl OCHOBHbIE KOMIOHEHIIbL AH2A0ASLIMHOTE KOMMYHUKAMUBHOT
komnemenmuocmu. Onpedeseno, 4mo UHOA3LIUHAL KOMMYHUKAMUBHAS
KOMNEMeHmHOCHIb — 3110 00UH U3 OCHOBHbIX KOMNOHEH0B 00ujerl
1poheccuoHasbHOl KOMNEMeHMHOCU COBPeMEHH020 CNeyUalucIma.

KatoueBvre caoba: unocmpantviil A3vik, KOMMYHUKAMUBHAS
KOMNEMeHMHOCHIb, 3HAHUA, YMeHUA, HaBbiku, Bbicokutl ypobers
6aa0eH115 UHOCTPAHHBIM A3bIKOM, NPOU3BOOUMEAbHOCTITb, 100X00
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ntroduction. Alteration and
progress of higher education
demand providing a wide range of
researches and studies associated
with the implementation in the process
of learning foreign languages new
technologies and modern approaches.

One of the main components of
professional competence of a modern
specialist is communicative competence
in foreign language. Nowadays we have
an intention to enhance communicative
orientation of educational process -
its approximation to the real process
of communication. Different research
teams and trainers from many countries
were involved into the development of
the communicative approach. But still
there is no single point of view on the
allocation of communicative competence
basic components in English as a foreign
language.

H. Widdowson, W. Littlewood,
J.R. Firth, M. Holliday, M. Viatutnev,
P. Gurvich, 1. Zimnya, Y. Passov, G.
Kitaygorodskaya, V. Skalkin, D. Hymes,
V. Labov, N. Chomsky, M. Canale, M.
Swain and other scientists studied issues
of communicative competence in their
works. There is no certain and single
classification of main components of
communicative competence in English
language until now.

Aims and tasks. The aim of this article
is to distinguish main components of
communicative competence in English
language. To achieve this aim we should

review the available definitions of the
notion “communicative competence”
by researchers from different fields
of science.

American linguist Noam Chomsky
determined communicative competence
as perfect speaker-listener’s knowledge
of a language. Chomsky obviously
equates the term competence with
knowledge, and separates it from socio-
cultural features. Furthermore, he
considers the term “competence” as an
absolute quality. That is to say, a static
concept that characterizes personalities,
and which cannot be compared with
another person’s competence [2; 15].

Dell Hymes defined communicative
competence not only as an inherent
grammatical competence but also as the
ability to use grammatical competence
in a variety of communicative situations,
thus  bringing the sociolinguistic
perspective into Chomsky’s linguistic
view of competence. He distinguished
three components of language activity: 1)
verbal repertoire; 2) linguistic routines;
3) domains of language behavior [5;
269-293].

Henry Widdowson in his studying
of communicative competence made a
differentiation between competence and
capacity. In his definition of these two
notions he applied insights that he gained
in discourse analysis and pragmatics.
In this respect, he defined competence,
i.e. communicative competence, in
terms of the knowledge of linguistic
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and sociolinguistic conventions. Under
capacity, which he often referred to as
procedural or communicative capacity,
he wunderstood the ability to wuse
knowledge as means of creating meaning
in alanguage. According to him, ability is
not a component of competence. It does
not turn into competence, but remains
“an active force for continuing creativity.
Having defined communicative
competence in this way, Widdowson is
said to be the first who in his reflections
on the relationship between competence
and performance gave more attention to
performance or real language use [12].
Michael Canale and Merrill Swain
considered communicative competence
as a synthesis of an underlying system
of knowledge and skill needed for
communication. In their concept of
communicative competence, knowledge
refers to the (conscious or unconscious)
knowledge of an individual about
language and about other aspects of
language use. According to them, there
are three types of knowledge: knowledge
of underlying grammatical principles,
knowledge of how to use language
in a social context in order to fulfill
communicative functions and knowledge
of how to combine utterances and
communicative functions with respect
to discourse principles. In addition,
their concept of skill refers to how an
individual can use the knowledge in
actual communication. According to
Canale, skill requires a further distinction
between underlying capacity and its
manifestation in real communication,
that is to say, in performance [1; 26-27].
Sandra Savignon put a much greater
emphasis on the aspect of ability in her
concept of communicative competence.
Namely, she described communicative
competence as “the ability to function
in a truly communicative setting - that
is, in a dynamic exchange in which

linguistic competence must adapt itself
to the total informational input, both
linguistic and paralinguistic, of one or
more interlocutors” [9; 8].

A more recent survey of
communicative competence by L. F.
Bachman divides it into the broad
headings of “organizational competence,”
which includes both grammatical and
discourse (or textual) competence, and
“pragmatic competence,” which includes
both sociolinguistic and “illocutionary”
competence. Strategic competence is
associated with the interlocutors” ability
in using communication strategies [7].

Mark Viatutnev defined
communicative competence as “choice
and realization of a language behaviour
program according to a person’s ability to
navigate any situation of communication;
skill to classify situations according to the
topics, tasks, communicative settings that
appear beforeand during the conversation
in the process of mutual adaptation”. He
noted that communicative competence
is the ability to use language creatively,
regulatory and in interaction with
interlocutors [10; 38-45].

V.V. Safonova notes that
communicative competence level is
one of deliberately defined levels of
communicative proficiency with strictly
organized characteristics of language,
speech and socio-cultural behavior that
enable to distinguish this level from other
levels of proficiency and knowledge
within a certain methodical classification
of levels [7].

As to O.M. Solovova, communicative
competence is necessary for successful
professional  activity = and  career
development of a specialist at any sphere,
herewith communicative competence
must be formed in native and foreign
language [9].

The researcher emphasizes the fact
that development of communicative
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skills should be considered not only as a
goal but also as a means of a successful
mastering of any subject, interdisciplinary
knowledge and skills. It is impossible to
realize design and planning of personal
activity ~ without  highly-developed
communicative competence.

N.I. Gez considers communicative
competence as ability to use language
in a proper way in different socially
determined situations. In addition to
knowledge of a language, communicative
competence includes a skill to correlate
colloquial expression with the purposes
of communicational situations, with
understanding of parties cooperation
and ability to organize communication
properly, considering cultural and social
norms of communicative behaviour [4].

The analysis of the scientific literature
about the nature of communicative
competence shows that there are two
main approaches to determine the notion
of communicative competence.

Some scientists (N.I. Gez, D. Hymes,
M.M. Viatutnev) explain communicative
competence within the notion of
“ability”. They consider communicative
competence as an ability to use language
in different spheres of communication.

Second approach is associated
with such scholars as N. Chomsky, M.
Canale, M. Swain, V.V. Safonova define
communicative  competence  within
“knowledge, skills and abilities”.

So, if we consider the concept of
“competence” in terms of the educational
process, we can say that competence is
primarily the result of training. Through
the study of educational material the
student acquires a particular competence
- specific knowledge, skills - and gains
experience (professional quality) and
thus demonstrates perseverance, self-
reliance and responsibility (personal
qualities).

In addition, competence in the

educational process is the result of
integrated learning (the integration of
theory and practice, the integration
of teaching methods and educational
technologies, the integration of academic
disciplines). Competence is characterised
by the possibility (the ability, willingness)
to apply knowledge and skills in real life,
showing the best personal qualities.

Having considered both approaches
we can make a conclusion that formation
of communicative competence needs
certain generated knowledge, skills and
abilities gained in the process of specially
organized training.

Considering theabove approachesand
classifications we can distinguish three
main components of communicative
competence:

1. Linguistic competence (language

and speaking components).

Linguistic competence is a term used
by speech experts and anthropologists to
describe how language is defined within
a community of speakers. This term
applies to mastering the combination of
sounds, syntax and semantics known as
the grammar of a language. People with
such competence have learned to utilize
the grammar of their spoken language
to generate an unlimited amount of
statements. This term is distinct from the
concept of communicative competence,
which determines what is socially
appropriate speech.

Language component. Complex of skills
and abilities giving the possibility to use
foreign language in professional activity
and self-development.

Speaking component. Knowledge of
foreign language involves not only
producing language correctly, but also
using language for particular purpose.
When learners are able to perform the
communicative functions that they need,
they achieve speaking competence in
the language. In order to be fluent in
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a foreign language, we need to have a
command of the language. This we can
attain by achieving speaking competence
in English as a foreign language.

According to Chomsky linguistic
competence can be separated from the
rest of communicative competence and
studied in isolation but socio-linguist,
like Dell Hymes believes that the notion
of linguistic competence is unreal and
that no significant progress in linguistics
is possible without studying forms
along with the ways in which they are
used. For one thing, social interaction
is actually skilled work, and it requires
effort. It is not in innate (inborn or
genetically endowed). It has to be
learnt from others. A person who faces
to learn and make himself and others
uneasy in conversation and perpetually
kills, encounters is a faulty person. Dell
Hymes maintains that competence is
dependent upon the fore features listed
below: 1) whether (and to what degree)
something is possible; 2) whether (and
to what degree) something is visible
(in relation to the means available); 3)
whether (and to what degree) something
is appropriate (adequate, happy, in
relation to the context in which it is used);
4) whether (and to what degree)
something is performed (actually done
and what the doing entails).

So, we can see that linguistic
competence generally implies knowledge
of vocabulary units and grammar
rules which convert lexical units into
meaningful statements.

2. Professional.

Professional competence is the ability
of a specialist to meet the requirements of
the chosen profession through effective
and purposeful professional activity.
This competence includes professional
knowledge, skills, abilities and readiness
for professional work and a set of
professional qualities (communicative

skills, creative approach, striving for self-
realization, etc.).

Professional competence is
the habitual and judicious use of
communication, knowledge, technical
skills, emotions, values, and reflection
in daily practice for the benefit of the
individual and community being served.
Competence builds on a foundation
of basic skills, scientific knowledge,
and moral development. It includes
a cognitive function - acquiring and
using knowledge to solve real-life
problems; an integrative function -
using data in educational reasoning; a
relational function - communicating
effectively with students and colleagues;
and an affective/moral function - the
willingness, patience, and emotional
awareness to use these skills judiciously
and humanely. Competence depends on
habits of mind, including attentiveness,
critical curiosity, self-awareness, and
presence. Professional competence is
developmental, impermanent, and
context-dependent.

3. Socio-cultural.

Socio-cultural competence is a
complex phenomenon. It includes the
following components:

* linguistic-cultural - knowledge
of lexical items with the socio-
cultural semantics (e.g., greeting,
forms of address, and farewell, in
oral and written speech);

* sociolinguistic - knowledge of the
language features of social classes,
different generations, genders,
social groups;

e cultural component - knowledge
of cultural peculiarities of
English-speaking countries, their
habits, traditions, standards
of behaviour, etiquette and
the ability to understand and
use them appropriately in the
communication process, while
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remaining a carrier of another
culture [3].

G.A. Vorobjev notes “socio-cultural
competence is a complex phenomenon
and includes a set of components
belonging to different categories”
[11]. According to R.P. Milrud,
“sociocultural competence refers to the
activity-component of communicative
competence” [6]. V.V. Safonova believes
that “didactic description of the objectives
of socio-cultural education by means of a
foreign language is to be done in terms of
socio-cultural competence” [7].

Socio-cultural competence as the
possession of and the ability to apply a
set of multicultural knowledge, skills and

RESOURCES:

qualities in the process of intercultural
communication in the specific conditions
of life and tolerance towards people of
other nationalities.

Conclusions. So, in this article
we considered various definitions of
communicative competence and its
components and distinguishing features
worked out by many research teams,
researchers and trainers from different
countries involved into the development
of communicative approach.

We can make a conclusion that
communicative competence is a com-
plex formation consisting of three main
components: linguistic, professional and
socio-cultural.
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