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Integration into the European educational space requires involving of a full
cycle of system transformations from the stages of cognition of innovation
and the design of innovation to the complex implementation of the novelty
and monitoring of the effectiveness and fixing of a new educational tradition.
Actually, module-developmental system of education foresees essential,
methodologically verified and psychologically substantiated changes that
focus primarily on the technology of interaction in the “teacher-students”
system. In particular, the purpose of this study is to substantiate the
four-period (four-phase) organizational technological cycle of psychosocial
interaction of subjects of the educational process. The latter, according

to the authors, harmoniously combines the continuity of informational-
cognitive, normative-regulatory, value-aesthetic and spontaneous-spiritual
periods. At the same time, each period of full educational content contains
two stages, which in the dialectical unity and logical continuity make up
the psychologically-completed functional cycle of the module-developmental
process (the training module).
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Inmeepayisa y eBponeiicokuii oc6imuin npocmip nompebye 3a0iaHHA
106HO20 YUKAY CUCTEMHUX MpaHcGopmayiil 6i0 emani6 nisHanua Hobayil

UDC: 159.92 : 378.147 © FURMAN A.V,, HIRNYAK A.N.,2018
— 123




MIZKHAPOJHI YEJIITAHIBCBKI ICUXOJIOTO-IEJATOTTYHI YU TAHHSA

i npoexmyBanna inHoBayii 00 Komn.aexcHo2o Grpobadxkerns HoBoBBederH
ma MoHimopuHey epexmubrHocmi i 3axpiniens HoBoi ocbimmuvoi mpaduyii.
Baacre mo0yavHo-po3bubasvha cucmema HaBuanHs nepeddauae CymHicHi,
MemodoaoeiuHo Bubipeni ma ncuxos02iuHo 00rpyHMoBani, 3minu, kKompi
nepuionepz06o yenmpyomuca 006xoaa mexroAoeil 63aemodii y cucmemi
«Buxaaday - cmydenmu». 30kpema, Memol0 146020 00CAIOKeHHS €
00rpyHmybanna Homupunepioono2o (HoOmupughasHo2o) opemexHoI02i4Hoeo
yukay neuxocoyiasvioi 63aemooii cy6d’exmib nabuaivroeo npoyecy.
Ocmanniii, Ha Oymky aBmopi6, eapMOHIIHO NOEOHYE HACHIYNHICTb
iHpopMayiiiHO-NI3HABAALHO20, HOPMATNUBHO-PeSYAAYITIHO20, UIHHICHO-
ecmemuyH020 mMa CNOHMAHHO-0YX06H0e0 nepiodif. BooHopas koxKHUil nepiod
no6Hoe0 0cBimmvoeo smicmy micmums no 06a emanu, sxi 6 diasekmuuHii
€0HOCMI | A02TUHITL HACTTYNHOCHT CAHOBAAMNb NCUX0A02IHHO-006epuieHUT]
PYHKYIOHANBHUT YUKA MOOYAbHO-PO36UBAIbHO20 npoyecy (HABUAIbHO20
M00yA51).

Katouo8i cao8a: ncuxonoeiunuil 3smicm iHHoBayiniHo20 HABUAHHS,
MOOYAbHO-pO36uBaIvHA 63aEMO0is, Op2YUKA NCUXOMUCTIEYLKILX TeXHOA0IH,
iHhopmayiino-nisHabasvHutl nepiod, HOpMaMubHo-peyASYilHUTL nepioo,
YiHHICHO-cMUCA06UTL nepiod, OyxoBHo-KkpeamuBHutl nepiod, iHHOBaAYITIHI
3ac00u HABUAHHS.

Wnmeepayus 6 eBponeiickoe obpazobamenvtoe npocmpancmbo mpedyem
3a0eicmBobanus noAH020 YUKAA CUCTIEMHBIX MPAHCHOpMALUTl 0m 3mano
NO3HAHUA HOBAYUY U NPOEKUPOBAHUA UHHOBAUUL K KOMIAEKCHOMY
Bnedpenruto HoBoBBedeHUA U MOHUMOpUHed d¢hhekmubHoCcU U 3aKpenieHuie
Hoboii 0bpazobamenvroil mpaduyuu. Cobembenno mMooyavHo-pasbubaouas
cucmema obyuenus npednosazaent CyuwHoCHHble, Mermoo0102UHecKu
BuiBepentivie u ncuxoso2utecky 0bocHobarnble, UsMeHeHUs, Komopoble 6
nep8yio ouepeds yenmpupyromcs Bokpye mexosoeuu 6aaumooericmbus

6 cucmeme «npenooabamens - cmyodenmoi». B uacmuocmu, yeavio

0anHoeo uccaedoBanus Abaaemcs 0bocHobare uemvipexnepuooHoeo
(uempvipexghasHoeo) opemexHoA02UUHO20 UUKAA ICUXOCOUUANLHO0
B3aumodeticmbus cydwekmob yuebHoezo npoyecca. [locaeoHut, 1o MHeHU0O
abmopob, 2apMoHUUHO couemaern 63aumocta3b UHGOPMAYUOHHO-
103HABAMENbHO20, HOPMATNUBHO-PERYAAUUOHHOR0, UEHHOCHTHO-
acmemuyecko20 1 CNoHMaHHo 0yxo6Ho20 nepuodob. OoHobpemenHo KaxOblll
nepuod noaHoeo 0bpazobamensvHoeo codepranuis codepcurm no 06a smana,
Komopuie 6 duasexmuyeckom eourHcmee u 102uHeckoil npeemcmbenHocmu
cocmaBAsI0m NCUX0A02UUECK COBepUIeHHbLIL (DYHKYUOHANLHBIIL YUK
MOo0ybHO-pasbubaioujeeo npoyecca (yuedHoeo MoOYAs).

KatoueBuie croBa: ncuxosoeuveckoe cooepxarue uHHOBaALUOHHO20
00yueHus, MoOyAbHO-pasbubaiouee G3aumodeticmbue, opeyuka
NCUXO0A02UMECKU UCKYCHDLX 1eXHO0A02UTL, UHPOPMAYUOHHO-
103HABamenvHblll epuoo, HOpMAMuBHo-pecyAAUUOHHBLX Neploo,

Y eHHOCTIHO-CMBLCA0601TL nep1od, OYx0BHO-KpeamubHblil nepioo,
UHHOBAYUOHHbIE MEMO0bL 00YHEHUS.
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ormulation of the problem

(topicality). Educational activ-

ity is especially intensified in

teenage and youth age periods
on the basis of educational and social-
ly-useful activities as the integration
of higher, committing-civilian level of
functioning of individual and group con-
sciousness. However, the existing, mostly
lecture-seminar model of learning does
not provide the appropriate psychosocial
conditions for the direction and guided
formation of educational activity, mainly
because of the fact that theoretically isn’t
covering, scientifically isn't designing
and isn’t embodying with experience the
psycho-cultural content of the develop-
mental interaction with the content of the
mastered material, the specific methodic
of training and forms of cognitive work
of students. That’s why educational ac-
tivity is functioning spontaneously every
day, outside the organization of actual
educational practice of teachers and pu-
pils [10, p. 106].

Institutions of higher education,
mostly, don’t set a super-task to reveal
the students’ natural potential concern-
ing their own psychosocial growth, but
limits their social, including professional
maturity by verbal-theoretical training.
The cognitive-informational orientation
of the relationship between the mentor
and the successors unilaterally reveals
the intellectual sphere of the personality,
upbrings him internally incapable of re-
alizing his own possibilities to maximum

full cultural and spiritual perfection. As
a result, the important psychic properties
of the student (attitude, belief, conviction,
responsibility, etc.) are not filled with
proper inter-subjective interaction and do
not find objectification in the high moral
forms of behavior, communication, activ-
ity (acts of compassion and spiritual en-
lightenment, deeds of good and beauty,
etc.) [4, p. 36]. That's why an actual prob-
lem of the stable development of national
higher education as a complex social-ed-
ucational system is its transition from the
scientistic model of education to the vita-
cultural and from the didactic scheme of
assimilation of knowledge to the psycho-
social model of personality development.

Theoretical analysis of the problem
and the singling out of previously un-
solved part of the general problem to
which the article is devoted. Trends of
the development of educational systems
of different countries of the world, con-
vince that it is thanks to the modular
methods of the organization the training-
educational process acquires a particu-
larly favorable socializing influence on
the person. Significantly this relates to a
module-developmental educational sys-
tem that promotes psychosocial growth
of teachers and students as a result of
phased and equal complementary of in-
formation-cognitive, normative-regulato-
ry, value-personal and spontaneous-cre-
ative structures of the mental experience
of participants in developmental inter-
action. The last one, psycho-didactically
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organizes the main socializing influences
of the society on the personality in such a
way that the learning processes actualize
the informational-cognitive possibilities
of the subject of cognition, upbringing -
normative-regulative, and the education
- social-culture and self-education - the
creation by the personality himself and
the surrounding environment [4, p. 37;
11; 12]. Activated and internally actual-
ized personal growth of each student is
determined externally from interdepen-
dence and changeable predominance of
these internal factors.

In the experience of theoretical devel-
opment and peculiarities of the practical
implementation of the module-devel-
oping system of training by representa-
tives of the scientific school of professor
A. V. Furman has substantiated a num-
ber of important psychological aspects of
its functioning: the psychological design
of the system of educational tasks (Nad-
vynychna T. L.), the content and struc-
tures of the modular-developing textbook
(Hirnyak A. N.), and also module-devel-
opment classes (Bryhadyr M. B.); psy-
chological structure and dynamics of
personal adaptation of students accord-
ing to innovative educational system (Re-
vasevych 1. S.); psychological principles
of development of professional creative
abilities (Shandruk S. K.); psychological
dynamics of the deployment of reflex-
ive processes in the modular-developing
educational cycle (Buherko Ya. M.); psy-
chological parameters of the innovative-
psychological climate of the educational
institution (Furman O. Y.); psychological
expertise of the innovative activity of the
pedagogical staff (Rebuha L. Z.) and oth-
ers. However, psychological peculiarities
of the embodiment of the universal tech-
nological scheme of the functioning of a
holistic module-developmental cycle are
insufficiently developed for today (from
sensory-aesthetic or instructive-motiva-

tional to spontaneously-creative) as the
continuity of four periods of develop-
ment of parity educational interaction
of the teacher and students (cognitive-
emotional - critical-regulatory - value-
aesthetic - spiritual), which is ensured, on
the one hand, by invariant psycho-artistic
techniques of conducting continuous de-
velopmental interaction in the training
group, the other - the system of innova-
tive programmatic-methodical means
(graph-diagrams of educational disci-
plines, vita cultural matrix of sections
and topics, research projects of learning
modules, educational scenario, module-
developmental textbooks, educational
programs self-realization of the student).

The purpose of the article is to de-
velop a theoretical model of a complete
functional cycle of a training module
that gradually reveals the psychological
technology of the interaction of a teacher
and students on conditions of innovative
module-developmental learning.

Research methods: a comparative
analysis of traditional and innovative
models of organization of educational
process, theoretical synthesis of the es-
sential content of the latest technologies
of the establishment the developmental
interaction in the system “teacher - stu-
dents”, methodological generalization
of advanced psychological-pedagogical
experience of practical implementation
of innovative developments into the edu-
cational practice of modern universities,
reflection of the results of the experiment
on implementation module-developmen-
tal training system in several dozens of
basic schools (State Academy of Educa-
tional Management) and universities of
Ukraine.

Presentation of the main research
material with full substantiation of the
obtained scientific results. During the
active functioning of the training module,
the student acquires and understands
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theoretical knowledge, opens and uses
social norms, comprehends and defends
cultural values, finally detects and con-
structs personified sense forms and exis-
tential. Indicated spherical components
of the formation of educational activity
are correlated with the periods of func-
tioning of a holistic module-development
process [4, p. 38], namely: 1) information-
al-cognitive provides problem-situational
technology of obtaining knowledge, un-
der which are dominated the processes of
learning (single social relationships) and
the search cognitive activity of students;
2) normative-regulatory is implemented
thanks to the critical-regulatory technol-
ogy of rationing scientific knowledge and
skills, when the processes of upbringing
are dominated (special) and the system
of interrelation of the subject-subject and
subject-object nature; 3) value-aesthetic
is realized with the help of cost-world-
view technology of the distribution of
social-cultural experience achieved by
each person, which confirms the domi-
nance of educational processes (general)
and the sequence of committing actions
over actualized psycho-cultural content;
4) finally, the spiritual period becomes
possible thanks to implementation of the
spiritual-creative technology of realizing
the human abilities of the participants of
the developmental interaction, when the
maximum full manifestation of the uni-
versum potential of the person is achieved
through the life-affirming priority of the
subjective over the objective, spiritual
over the material and systematized the
reflexive ability and structurally and
functionally enriched the self-concept of
each individuality [10, c. 106-107; 2].

We give a brief psychological descrip-
tion of the main stages of a holistic mod-
ule-development process, focusing on the
peculiarities of the developmental inter-
action of the teacher and students.

The sensitively-aesthetic (zero) stage

is conducted mostly in the beginning of
the school year or half a year and is in-
tended to establish or restore the warm
emotional-psychological interactions of
teachers and students of the group. Its
psychological-pedagogical content is
full of positive emotions and affective
responses to unusual for the experience
young events, situations, facts and is ac-
companied by musical decoration, comic
scenes and game situations. One of the
important tasks of a teacher here is to be
an interesting and deep personality for
students, to cause an arbitrary stream of
positive emotions in their educational
co-operation and to focus their attention
on the most interesting facts of the rel-
evant science or sphere of socio-cultural
practice.

Instructional-motivational stage is a
kind of launching platform in the devel-
opment of theoretically oriented search
activity of future specialists, which al-
lows everyone to reach the individually
accepted height of learning think activity.
It objectifies to students positive instruc-
tion on the educational analytical co-op-
eration, forms external and internal moti-
vation, defines the theoretical boundaries
of the content module as a harmony of
norms, knowledge, values. At that, an
important precondition for the creation of
a search arranging and cognitive motiva-
tion is the emotional saturation of the suc-
cessors’ mental work, their appropriate
affective existences on the search for new
problems. This is precisely the reason for
the creation at this stage a series of educa-
tional as well as purely internal problem
situations which, by activating the mental
process of personality, at the same time,
stimulate the emergence and develop-
ment of its needs-motivational states and
semantic structures that determine the
analytical-synthetic developmental inter-
action. In order to achieve this the main
task age and individual characteristics of
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the student, the nature of his emotional,
motivational, cognitive, existential and
volitional processes, etc., are taken into
account.

At the instructional-motivational
stage, the professorial-teaching staff
of the department (first of all the cura-
tor) uses the results of complex psycho-
diagnostic surveys of youth. Hence the
psychological-pedagogical content of
educational interaction (actualization of
background knowledge and mental expe-
rience of a young man or a girl; creating
problem situations as an element of form-
ing their internal motivation; introduc-
ing a young person into a designed con-
ceptual-terminological field; presenting
a structural-temporal model of integral
learning activity etc.) and also the specif-
ics of the forms, methods and techniques
of work, which is associated with the use
of a large number of visual facts, analyti-
cal schemes and tables, critical situations
and extraordinary search-committing ac-
tions, recollections for students and pro-
spectuses for their independent work [5,
p. 147].

At this stage, it is important to emo-
tionally provide and motivationally di-
rect successors to timely awareness of
the gaps in knowledge, inaccuracies in
responses and to actualize personal in-
spiration to overcome them. Therefore,
configuring the youth to psychologically
adequately accept the new educational-
upbringing tasks, the ability of each fu-
ture specialist to self-regulate his own
analytical-search activity is formed, to
self-assess its effectiveness and construc-
tive manifestation of mental competence,
and, most importantly, its motivational
reserves are determined and implement-
ed. Favorable psychological climate of
trust between participants of the educa-
tional process promotes the search for
new social and personal problems and is
an important condition of a situation of

free choice of committing actions, enables
to reveal the creative abilities, activity
and independence of everyone.

Thanks to a forward-looking home
task, the differentiation and individual-
ization of the conceptual-theoretical con-
tent of learning becomes real. And reflec-
tion on the understanding of readiness
and on the personal effectiveness of prob-
lem learning is an important component
of critical self-esteem, self-awareness of
the prolificacy of own mental work, pro-
viding reverse semantic connection in the
process of obtaining new knowledge. It
corrects search-emotional activity of the
youth in unity with the educational ac-
tivity of the teacher, depending on their
psycho-spiritual condition in specific
situations of developmental interaction
[4, p. 40].

The content-theoretical stage is distin-
guished, first of all, by the planning and
forms of the search for the theoretical con-
tent, section or themes (laws, categories,
models, etc.); its goal - the development
of search cognitive activity and indepen-
dence of students in substantiating the
universal content dependences of socio-
cultural experience of the nation and hu-
manity. Therefore, a characteristic feature
of the relevant educational technology is
the block-situational method of obtain-
ing scientific knowledge. This means that
the last are presented not in the finished
form, but are acquired by each method
of psychologically organized research,
the main content of which is to prove the
hypotheses concerning the methods of
solving educational problems. At that,
the way to achieve the goal is carried
out through search attempts, which are
aimed at seeing the idea, they are real-
ized through thoughtful operations and
search-analytical actions. Student acts in
conditions of personal uncertainty, intel-
lectual difficulties or cognitive-semantic
contradiction. The difference between a
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problem and any other educational task
is determined not by its content, but by
the occurrence of a problem in the field
of tasks and situations that cause the
formation of a system of mental work
methods for creation of which they were
developed [8, p. 224]. As a result, the es-
sential consequence of such interaction is
acquired personal knowledge, develop-
ment of cognitive, communicative and
intellectual abilities of the student. At the
same time, the internal problem develops
in the best scenario - dialogical interac-
tions, the emergence of which involves
equality in the positions of interlocutors
and co-workers. Accordingly, the most
productive methods of learning here are
a heuristic conversation, a problem state-
ment, a scientifically oriented academic
study, and so on.

The modular-search method of orga-
nization the educational process enables
the teacher to ensure holistic perception
by students a new portion of scientific
knowledge of the theoretical content in
comparison with the basic components of
their mental experience, to see a general
or local theoretical system, rather than
separate scientific facts. As a result, the
burden on the memory of boys and girls
decreases, their higher mental functions
(memory, thinking, representation, will,
consciousness, etc.) are fully activated.
Naturally, that the psycho-didactic struc-
ture of the content-search phase contains
minimization of theoretical material, the
formation and transformation by each
participant the educational process of in-
ternal problem situations, the content and
deployment of external and internal dia-
logues; interconnection and sufficiency of
various problem-dialog forms of search
interaction of mentor and successor, etc.
[6, p. 69].

So, module-search way (method) is
the main means and psycho-didactic con-
dition for solving one of the core tasks of

development interaction - the formation
of intellectual potential of youth. Obvi-
ously, the student will never rise to the
socio-cultural achievements of the teach-
er if he constantly feels his psychological
advantage. Only in the process of joint,
equal, intense dialogic search is formed
real theoretical knowledge.

The evaluation-semantic stage is
aimed at the initial comprehension of the
theoretical content, the evaluation and
self-evaluation of the levels of semantic
understanding of the universal or proba-
bilistic (hypothetical) theoretical depen-
dencies (theory, regularities, concepts,
etc.). A special attention is drawn to the
knowledge of a high degree of abstrac-
tion and generalization, and hence to the
mental and purely educational skills, the
application of which occurs in various
theoretical situations. That’s why at this
stage, problem dialogue and collective
search and, in addition, oral and writ-
ten surveys, tests and crossword puzzles,
creative exercises and game situations are
also used.

In general, the psychological-peda-
gogical content of the evaluation-seman-
tic stage include the following types and
aspects of the taking part of educational
activity: a multi-level understanding of
educational information, depending on
age (training course); assessment the cor-
rectness of an understanding comprehen-
sion of the acquired knowledge by stu-
dents; correction of adequate operation
by scientific knowledge; intermediate re-
flexion of the correctness of the forms and
methods of teaching effectiveness by a
teacher; stimulating successes in a specif-
ic educational activity of a future special-
ist; determining the degree of mastering
learned theoretical content, understand-
ing the semantic context of the learned [4,
c.42; 6, p. 69].

Thus, the quintessence of the third
stage of the psycho-developmental func-
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tioning of the educational module is the
search for new meanings and derivative
theoretical dependences, which, in fact,
completes the cognitive-emotional phase
and comes the critical-regulatory phase
of developmental interaction. These
meanings and dependencies are the chain
in developing the creative subjectivity of
participants of the educational process,
which stimulates the maximum possible
psychosocial growth of each personality.
The purpose of the adaptive-transfor-
mation stage is the psycho-didactically
organized rule-making, which involves
the formation of skills, abilities and stan-
dards of socially desirable activity, their
application in typical and non-typical
educational and life situations. In gen-
eral, its main content is social norms-
plans, programs, projects, methodics,
algorithms, instructions. In addition, it is
significant the selection of exercises (pro-
paedeutic, commented, trial, explanatory,
training), since it is precisely their perfor-
mance, taking into account the direction
and complexity, that causes the need for
standard-setting activity of students and
thus improves their skills and abilities. At
this, the correct implementation of repro-
ductive tasks can not be a criterion of ad-
equate to the social standards of aware-
ness by students of their own educational
activities. Therefore, normative-regulato-
ry critical situations are created, which re-
quire understanding of the new principle
(method) of their practical (experienced,
scientific, organizational, etc.) usage.
Young people, performing creative
tasks, do not know in advance the way of
their solution, do not have a well-defined
substantive basis of search-regulatory ac-
tions. In order to overcome the critical
situation, they must take into account all
possible interrelationships between its
components and characterize them from
socially acceptable, mostly professional
positions. In this case, it is expedient to

differentiate educational tasks, resort-
ing to the pair and group work on their
setting and overcoming. That’s why, the
teacher is able to assess the effectiveness
of various forms of norm-making activity
of the youth in non-standard situations of
social and educational life.

So, the psychological-pedagogical
content of the adaptive-transformation
stage has a well-defined socio-normative
orientation, thanks to which is acquired
theoretical knowledge is restructured
and organized as a socially normalized
experience of the nation and human-
ity (algorithms, instructions, rules, stan-
dards, methods, technologies, etc.).

The system-generalization stage in-
volves the formation in the imagination
and the general picture of the world of
youth the integrated psychosocial im-
ages, their adaptive, clearly defined en-
richment of the mental experience by
scientific knowledge and social norms in
value complementarity. At this stage of
the training module a deep comprehen-
sion by student a complete block of edu-
cational content is happened, its integral
semantic and purely meaningful fixing,
development of skills and competences
to compare worldview approaches, to
establish causally-consequences relation-
ships of interdisciplinary nature.

The teacher most often uses such
forms, methods and means of education-
al activity, such as testing, which makes
it possible to quickly find out the system-
icity of the acquired knowledge and the
interdependence of the social norms of
future specialists; as analytical work with
generalized models, tables, schemes that
systematize socio-cultural space with the
help of sign-graphic means and defines
polysemantic connections between con-
cepts and phenomena. In this way, the
purposeful restoration of the acquired
knowledge and norms in the context of
their own mental experience of students
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is organized, and the psychologically
warm microclimate of creative collabora-
tion guides the motivation and interest of
everyone to interdisciplinary learning.

Thus, it is precisely at this stage that
the transition from the critical-regulatory
phase of the functioning of the training
module to the value-aesthetic occurs
when it is necessary not only to demon-
strate their knowledge or norms, but to
design them for a particular historical
situation, the life path of a scientist or art-
ist and, in the end, on their own mental
experience, world outlook, experience.
Therefore, the student, moving from the
separate knowledge and his normaliza-
tion to the general, semantically and
meaningfully reaches the high levels of
generalization, classification and system-
atization of phenomena, processes, situa-
tions, events.

Controlling-reflexive stage is called to
develop a creative reflection of students,
to enrich their value-aesthetic sphere
with ideas and ideals, attitudes and eval-
uations, beliefs and convictions, installa-
tions and aspirations, value orientations
and moral codes, and also to carry out the
final control of the quality of mastering
by each knowledge, norms, values, mean-
ings. At this stage, the teacher determines
the academic and developmental effec-
tiveness not only of his work, but also the
productivity of the academic group work
and, most importantly, the psychosocial
growth of its individual member. Natu-
rally, that wide consumption acquires the
reflection of achievements of the mentor
and successors (knowledge, norms, val-
ues, meanings). Their efforts merge into
the existential contact of educational ac-
tivity, when inter-subjective dialogue be-
comes fully-fledged and equal. Reflects
and self-assesses the enrichment of stu-
dents” mental experience, the boundaries
of productive changes in the structure of
personal knowledge, norms, values, se-

mantic and meaningful formations are
determined.

At the controlling-reflexive stage are
also used such forms of work as a dem-
onstration by young people their own
achievements in order to fix in the experi-
ence mental structures and speech verbal
connections, the task of general-problem
character, quiz or olympiads, conferenc-
es or group discussions that develop in-
dependent thinking , deep introspection
skills. They promote awareness of new
ways of solving worldview problems
and multicultural norms of activity, per-
sonal selection of ethno-national values,
enrichment of their own psycho-cultural
experience.

An important factor of the effective
course of the module-development pro-
cess - the manifestation of spirituality
of everyone that is not mastered or ac-
quired, but actually exists, is co-devel-
oped by participants of educational in-
teraction. That's why, the seventh stage
of the training module, and hence the
psychosocial growth of the personality,
is spiritually-aesthetic. Its basic psycho-
logical-pedagogical content is organized
around the search of creative activity of
the personality, his humane attitude to-
wards others and kindness, enlighten-
ment, introspection and internal enrich-
ment. Then there is the hope that the
proposed generally human and national
experience, crystallizing in the form of
ideas, laws, categories, codes, traditions,
beliefs, etc., will deploy before the stu-
dent as his own drama of finding the
truth, the ideal, harmony.

At this stage, conditions are created
for the emergence of peak experience
“peak experience”, that is, boundary ex-
periences, admiration, a sense of bound-
less horizon. This condition, although it
is very short-lived (a human wouldn’t
stand more, but the sharp emotion be-
comes a catalyst for the achievement of
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a state of calm happiness (“plateau of
experience”). For the last one, simulta-
neous comprehension of higher values
is inherent. At this, such an experience
that reaches the existential level is free
from any dogmatic installations concern-
ing what is “normal” or “correct”. In this
state, the person forgets about herself
and at the same time becomes more free
from the influence of other people, her
fears disappear, protection and inhibi-
tion diminish because she is totally given
to the Being [1, p. 24].

Completes the modular-developing
organizational cycle a spontaneously-
creative stage, in which the teacher en-
courages students to produce their own
approximate semantic fields to the con-
tent designed by him, and also creatively
supplement it “with” and “from” itself by
something extremely important and per-
sonally meaningful, and thus expand as
much as possible horizons of the course
in their psycho-sphere of intuition and
consciousness, thinking and understand-
ing, analysis and reflection, experiences
and responsibilities, self-knowledge and
actualization, comprehension and giving
a sense. As is known, under the self-actu-
alization A. Maslow understood the ten-
dency to identify in himself and through
himself what is only available as a vertex
human potential, and the main features
of self-actualized personality considered
activity, self-respect, self-acceptance, in-
dependence and spontaneity of behavior
[7, p. 116]. At that, spontaneity was re-
garded by him as a characteristic of pro-
cesses, which are not caused by external
actions and causations, but by the influ-
ence of internal impulses, intentions, mo-
tives and peculiarities of own self-move-
ment-development. So, the teacher at
this stage creates conditions for the self-
objectification (self-expression) of the
student’s personality, for exteriorization
of achieved by him fragment of the vita-

cultural experience and the release of his
psycho-spiritual potential, and, therefore,
full-weighty self- and culture-creation [3,
p- 100; 9, p. 131]. Under these circum-
stances, the student manifests aspirations
for new goals and new experiences and
is approaching the level of “transcender”
for which there is more integral attitude
towards the world, a tendency for syn-
ergy (harmonious interaction), overcom-
ing competition and a predisposition to
creativity, innovation and discoveries.
The enlightenment of the transcenders,
according to A. Maslow, enables them
to more clearly see the ideal, perfection,
what might be and why it should be [1,
p- 25].

Conclusions from the study and
prospects for further exploration.

Thanks to modular-developing in-
novative system, educational activity for
the first time is the subject of theoretical
understanding, scientific design and so-
cio-psychological genesis at the univer-
sity level as a socio-cultural organization,
that is, as a full-fledged institute of the
spiritual production of society. Its main
content consists of four spheres of socio-
cultural experience: a) the acquisition of
scientific knowledge and any, including
empirical, information about the sur-
rounding world; b) use of the acquired
knowledge, skills and social norms in the
actual and potential practice of the life of
personality; c) enrichment of the environ-
ment, social interaction and own mental
experience with knowledge, skills, norms
and values; d) creation by the personal-
ity the psycho-pedagogical, educational-
subject, methodical-means and manage-
rial-technological varieties of the content
of developmental interaction with soci-
ety and thus the positive development
of oneself and the world according to the
laws of truth, goodness, justice, freedom,
harmony, beauty.

The psychological analysis of the full
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functional cycle of the training module
makes it possible to state that it is noted
by [4, p. 45]: a) a complete sequence of
eight stages of functioning, which, char-
acterized by the progressive logic and
the sequence of development and mu-
tual transitions, do not dogmatically fol-
low one by one; the real learning process
is always much more complicated than
any better-worst-modeled course of edu-
cational interaction; b) the certainty of a
single for each of the stage of educational
module of the purpose of psycho-devel-
oping interaction between the teacher
and students, which outlines the tac-
tics and techniques of leadership of the
educational process and foresees solv-
ing a specific set of tasks of psychosocial
growth of the personality; c) the satura-
tion of each stage with the correspond-
ing psychological-pedagogical content
(joint search cognitive activity, problem-
dialog forms, norm-setting activity, etc.),
which firstly scientifically fully designed,
and then implemented with the help of
mastered psycho-artistic technologies,
combining the processes of develop-
ment, functioning and management in
a particular educational space of rela-
tionships; d) the directed cyclicity in the
functioning of the training modules, the
determined by genesis of the processes of
personal socialization of the mentor and
the successor, when previously passed
training modules and their stages are the
condition for the full-fledged functioning
of the future, and therefore a prerequisite
for the realization of the psychosocial po-
tential of each.

The indicated periodicity of the full-
content deployment of educational inter-
action in the field of innovative education
ensures that each participant undergoes
the basic stages of systematic self-cre-
ation of his self-concept at different levels
of human self-affirmation: a) the subject -
through the acquisition of socio-cultural

experience and the presence of ideally-
practical behavior; b) personality - by
rationing social activity and acquiring
special properties (morality, responsibil-
ity, etc.); ¢) individuality - with help of
enriching the cultural experience of one’s
own “I” and the closest environment, ac-
cepting the originality and uniqueness
of its committing-event; d) the univer-
sum - as a result of self-development of
the I-spiritual as an internally indivisible
merger with the Universe, through the
adoption by it one of such super-personal
psycho-forms: faith, honor, beauty, truth,
etc. [10, p. 107].

So, the educational module, progres-
sively changing from stage to stage in
conditions of interrelated processes of
learning, upbringing, education, self-
realization of the personality provides
productive psychosocial growth of stu-
dents through the complementarity of
all possible varieties of educational meta-
systems and the organization of knowl-
edge, norms, values and meanings in the
form of a formal module (several mini
modules). The developmental goal and
the psychological-didactic content of the
modular-developmental cycle, which is
given normatively uniquely determines
the field of choice of forms, methods,
techniques and means of developmental
interaction between the teacher and stu-
dents, which for each educational tech-
nology (from instruction-motivational to
the spiritual-aesthetic), is psychologically
excellent and at the same time to a certain
extent interference.

The presented research does not ex-
haust all aspects of the raised problem.
Therefore, the prospect of further scien-
tific research will be the substantiation of
the principles of psychological design of
developmental interaction, and also the
outline of the system of parameters, crite-
ria and indicators of its effectiveness, as a
psycho-artistic multi-stage event.
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